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A. This Guide- background information

This policy extent from the General Health and Safety policy and it only outlines
the standards of care. The law expects that a teacher will do that which a parent
with care and concern for the safety and welfare of his or her own child would
do, bearing in mind that being responsible for up to twenty pupils can be very
different from looking after a family. The legal duty of care expected of an
individual teacher is, therefore, that of a reasonable person in the
circumstances of a classroom teacher, but this duty of care to pupils can be
influenced by the subject or activity being taught, the age of the children, the
available resources and the size of the class. Teachers are also under duties
to do all that is reasonable in the circumstances for the purposes of
safeguarding or promoting the welfare of children.

The Greek School of Ayia Triada complies with the British Law as well as the
guidelines provided by the Cypriot Ministry of Education and Culture.

B. The importance of class size

Research findings from England show that in smaller classes, individual pupils
are the focus of a teacher’s attention for more time; there is more active
interaction between pupils and teachers; and more pupil engagement. In larger
classes, there is more time spent by pupils interacting with each other; more
time spent by teachers teaching the substantive content of the subject
knowledge; and more time spent on non-teaching tasks like taking registers.

Smaller classes have been found to lead to a small increase the number of years a
student spends in post-compulsory education. A study from Denmark estimated that a
reduction in class size during the whole of compulsory schooling by 5% (from an
average class size of 18) provides a rise in post-compulsory education by
approximately 8 days.

Research on parental opinion on class size found that 96% of parents believed
that the number of children in a class affects the quality of teaching and
learning. In the same study teachers and head teachers were also found to
consider class size to be an important issue.

C. Research Discussion
Extract from Government Guidance
Available online from:
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/183364/DFE-
RR169.pdf

In England, the Institute of Education conducted the Class Size and Pupil Adult
Ratio (CSPAR) study between 2000 and 2003. This in-depth study assessed


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/183364/DFE-RR169.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/183364/DFE-RR169.pdf

the educational consequences of class size and pupil-adult ratio differences by
examining relationships between class sizes and other factors as they occur
naturally in schools.

The CSPAR study was longitudinal. A large cohort of pupils from a random
selection of schools who entered reception classes (4 to 5 years old) during
1996/97 were followed up each year through primary school to assess how
class size impacts on attainment. The schools in the study contained pupils
from a wide range of social backgrounds, and were situated in urban, suburban
and rural areas.

The study also collected information from teachers on within-class groupings,
time allocation in lessons, teachers’ experiences of the effect of class sizes,
and case studies were used to carry out systematic observations of classes.
For the teacher surveys, classes were defined in the following categories: large
(30 and over), large medium (26 to 29), small medium (20 to 25) or small (under
20). For the systematic observations, classes were defined as large (30 and
over) and small (20 or under).

- Class size, classroom processes and behaviour

For much of the time in primary school classes, pupils are seated and work
within groups. Observations from the CSPAR study found that in larger
classes, the number and size of groups within classes were larger, as teachers
were obliged to teach in larger groups of 7-10.

Qualitative evidence from teachers suggested that larger groups were a less
effective environment as larger groups are less likely to meet the needs of the
individual pupils within them (Blatchford et al, 2008, Blatchford et al, 2004;
Kutnick et al, 2005).

Results from observations of Year 6 classes participating in the CSPAR study
showed that in small classes (25 or less), the contact between teachers and
pupils was more individualised and task-related with a more active role for
pupils, compared to large classes (31 or more) (Blatchford et al, 2005). On the
other hand, in the smallest classes there are indications that pupils were less
often involved in cooperative group work (Kutnick et al, 2005). Pupils also spent
less time interacting directly with teachers but more time interacting with each
other (Blatchford et al, 2003 and 2004). In larger classes at Key Stage 1, there
was more off-task pupil behaviour, where pupils were not occupied with the task
in hand, e.g. wandering around, doing something else, and daydreaming
(Blatchford et al2003)

The detrimental effects of increasing class size (and also school size) on pupil
behaviour seemed to be related to overcrowding, either pupils getting ‘lost in
the crowd’ and teachers ability to focus on less motivated pupils. In larger
classes, there was generally more time spent by teachers directly teaching the
substantive content of the subject knowledge, e.g. communicating concepts
facts or ideas. A likely reason for this is that more whole class teaching occurs
in larger classes. Blatchford et al (2008) argues that while in larger classes
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pupils might be getting more educational input, this is at the expense of being
largely passive and as part of a large group.

In Light of the previously discussed research, as well as the guidelines provided
by the Cypriot Ministry of Education as well as those guidelines adapted to the
needs of community schools and provided by Cyprus Educational Mission:

D. Cypriot Ministry of Education Guidance and Cyprus

Educational Mission
In this section we have provided the guidance from the Cypriot Ministry of
Education which as a school we have to follow as well as the Cyprus
Educational Mission’s instructions of 2006.

Available online at: http://www.moec.gov.cy/dde/odigies scholikis chronias 2014 15/6.pdf

Anuortika oxoAsia
O uéyiorog apiBuds uabntwyv ava Tunua yia 0AeC Tic taéeig givai 25.

O uéyioro¢ apiBuoc uabnrwv o€ ouummAéyuara taéswv  egivar 20. 2uvhRbwc,
OUYKPOTOUVTQI TUAUATA UE OUVOIOAOKOUEVES YEITOVIKEC TAEeIC. Av OuwS, N Karavoun
TOU LaBntikoU mAnBuouoU TO aTraiTei, TTOPEI va yivouv Kai cuutmAéyuara Taéswyv ue un
YEITOVIKEG TAEEIS.

2& OTTOIaONTTOTE TTEPITITWAN AgiToupyiag ouvoIdaokouevwy Taéswy, o AieuBuvTng Tou
OxO0Agiou mpérrel va ouvepyaleral ue Tov oikeio EmBswpnTr, yia TOV KQTapTiouo Tou
wpoAoyiou mpoypduparog. H teAikn diaudpewaon Tou wpoAoyiou mpoypduuaros 6a
eykpiverar amo T1ov oikegio [llpwro Acitoupyd Ekmaidsuons. Av emnpeaderal, e
OTTOI0ONTTOTE TPOTTO, UABNUQ EI0IKOTNTAC TTPETTEI VA EVNUEPWVETAI Kai 0 EmBswpntn¢
TOU UaBnuarog.

2XETIKN €ival n eyKUKAIOG ue ap. @ak. 7.11.14/2 nuep. 17.06.2011 (ap. eykukAiou oTo
oiadiktuo dde 2917), tnv omoia mapakaA€ioTe va UeAETNOETE ue T déouaa TTPOTOXN.
2€ 0,TI aQopd TNV avakaravoun Uaéntwv o€ TUANATA, TTAPAKAAEIOTE va LUEAETHOETE UE
TPOOOXN TV EYKUKAIO ue ap. @ak. 7.11.001.18 nuep. 30.06.2014(ap. eykukAiou oTo
oiadiktuo dde 4222) kai va akoAoubnoere mara 1c odnyie¢ mou divovrar gg aurn.
Tovilerai 1diaitepa 011 0 SIAXWPICUOC TWV TAIOIWY OTA TUNUATA, EKEI TTOU KpiveTal
amapaitnTo va yivel, mEETTEI va yiveral e TPOTTO TTOU va Unv TTPOKAAE 101aiTeEpo dyxo¢
OTOUGS YOVEIS/KNOEUOVES /KAl KaxuTTowia, yia eVOEXOLEVN EUVOIKN UETAXEIPION TTAISIWV.

Nnmaywysia

Me Bdon toug Kavoviououg Asitoupyiag Twv 2xoAciwv Anuotikig Ekmaideuons Kai
OXETIKN aré@acn Tou Ymoupyikou 2uuBouliou, aveéaptnra arro 11§ nAIKieg Twv maidiwv
TOU KGO¢ TuARuAaTOoC, 0 UEYIOTOS apiBudc maidiwyv ava tunua oto Nnmaywyeio givar 25.

ZxoAsia Kumrpiakng Exkmaibeutikic ATTooToARS

21a oxoAgia tng KEA n moAimikn 1mou akoAouBeitar ouvadel pe tnv mTOAITIKH TOU
Ymoupyeiou lNMaideiag kai MoAimiouou kai aAAader avaAoya ue tov mAnBuoud kai T
avaykes Twv EAAnvopB6doéwyv MNapoikiakwv axoAgiov. O pIKpoTELOS apIBuos Taidiwv
ava Tunua givai 8 kai o peyaAurepog 15. Ta tuhuara vntriaywyeiou Kai mpoodnuUoTIKRS
karapriovrai ouvNOwe ammd eKTaIdEUTIKO Kal uéxpl 12 maidid kai OTToU UTTAPXE!
ouvarotnTa utrapxel Kai Soneog.


http://www.moec.gov.cy/dde/odigies_scholikis_chronias_2014_15/6.pdf

E. The GSAT Rationale

At the Greek School of Ayia Triada we believe that smaller number classes
helps in building up better teacher-pupil-parents communication, conduct and
relationships. We also strongly believe that keeping classroom sizes smaller
helps children to feel more focused on their work, to be motivated and to take
part in activities more confidently. The engagement of children who are taught
in a smaller number of children classroom is much higher and much more
positive. This is because it happens in our schools to have different types of
learners of the Greek Language (Learners who are learning Greek as their first
language, as an additional language or as a foreign language) and their needs
are addressed more effectively and children feel more confident and happier.
The following table shows pupils per group per year. These numbers are
subject to status as well as local situation of the branches of Ayia Triada.

Teacher per Additional Staff

Min Number Max Number Max Number of

Year Group of Learners of Learners Learners
Nursery 6 15 1 1 TA & 1 Volunteer
Reception 7 15 1 1 TA & 1 Volunteer
Year 1 6 20 1 1 TA & 1 Volunteer
Year 2 6 15 1 -
Year 3 6 15 1 -
Year 4 6 15 1 -
Year 5 6 15 1 -
Year 6 6 15 1 -
Year 7 6 15-20 1 -
Year 8 4 15-20 1 -
GCSE1 &2 4 20 1 -
GCE AS 4 20 1 -
GCE Unit 2 4 20 1 -
Adults 5 10 1 -
Online Classes Adult | 5 10 1 -
Learners
Online Classes Y1-Y6 6 -
Online Classes Y7- 10 -
GCSE
Online Classes A level | 6 15 1 -




Notes:

1. Early Years Groups, staff ratio for EYFs: Nursery 1:6 or Reception
1:7

2. When the total number of pupils in EYFs exceeds the 16, an
additional staff will be providing support with toileting and dinner
times for the children

3. Additional member of staff for children with ASD, SEN requiring
support and have in their care plan 1:1 or small groups learning. This
subject to discussion and request.

4. Nursery & Reception groups are in some cases taught in the same
group, class setting.

5. In groups where there children with additional learning needs and
behaviour difficulties (parents have provided care plans from their
English schools, local SenCo has been contacted, then the Greek
School of Ayia Triada will have an additional Support Staff for the
specific class working providing additional support to the child, or
alternative arrangements will be in place to meet the needs of the
child.

6. Where THERE IS A NEED for an additional member in class, the
decision on adding additional members of staff in class will be subject
on agenda of Management Board Meeting and where needed and
circumstances require this, review of all the factors will be held and
decision will be taken for the . Parents may be subjected to additional
fees on top of the year fees in the case of additional staff in class.

F. Analytical Details for Supervision ratios and qualifications
guidance for non-hazardous ventures:

Activity Qualifications/ Ratios
Staffing
Local visits —in the an experienced group 1:5 Nursery/ Reception A minimum of one
local area, close to leader children qualified Iteachers is
support at the base other qualified leader(s) | staff to child ratio Y1-Y6 (or 5 needed for every group
(numbers as 11 years old) is recommended | Of class. They can then
required) wherever possible as: be supported by other
1:6 for Y1-Y3 qualified leaders or

other responsible )
responsible adults.

adult(s) in support 1:10 pupils in school year 4
aminimum of two (ages 9+) onwards Leaders should reflect
leaders(i.e. the gender of the group.

teachers) required, Staff to child ratio in EYFS | xassistance from

unless in must be adhered to : 1:5 for i< al

exceptional Nursery and Reception Years parents Is also

circumstances children (EYFS  Statutory | welcomed- Checks
Framework), should be carried out

1:10 for children in Years 4-6 and PBSS should _be
(Government guidelines). provided, and subject to

TA when SEN requires application for volunteer




Day visits — more than
60 miles or one hour
from base

an experienced group
leader

other qualified leader(s)
(numbers as
required)

other responsible
adult(s) in support

a minimum of two
leaders required

1:5 Nursery/ Reception
children

Staff to child ratio Y1-Y6 (or 5-
11 years old) is recommended

wherever possible as:
1:6 for Y1-Y3

1:10 pupils in school year 4

(ages 9+) onwards

Staff to child ratio in EYFS
must be adhered to : 1:5 for
Nursery and Reception Years
Statutory

children  (EYFS
Framework),

1:10 for children in Years 4-6

(Government guidelines).

work and safe working
practices clearance

Residential visit, UK
or abroad, and visits
abroad

an experienced group
leader

other qualified leader(s)
(numbers as
required)

other responsible
adult(s) in support

a minimum of two
leaders required

Nursery/ Reception-Y3:

2 adults for every 6
pupils year 1 to 3(under
5’s Reception classes
should have a higher
ratio) -UK

2 adults for every 10
pupils in school year 4
upwards

Or as per details the
Off-site Activities Policy

As above, however it is
recommended that the
ratio of qualified leader
to responsible adult
support is low, at 1:1 or
1:2 especially for trips
abroad

Leaders must reflect
the gender of the

group.

The School Trip Leaders need to know that in an emergency they

should:

e Ensure the children/young people are safe

e Contact their emergency contact person and give them the details

e Follow the procedures to be followed in the event of a serious
accident/incident or fatality..

It is recommended that on off-site visits there is a trained first-aider and a first-aid kit
is carried, check with the EVC about how this will be arranged.

On return from the visit, the group leader should report to the Headteacher and the
Management Board and complete an evaluation report where necessary, e.g. when
the visit involved an external organisation/was notable in terms of positive
outcomes/gave rise to significant concerns, a copy of which should be sent to the
Outdoor Education Adviser. If there has been an incident, then the appropriate report
form must be completed.

All the planning of the visit could be supported by the use of a checkilist.

7




When students are attending external training providers/off-site organisations, the
following should be in place.

e An agreement/ or written response between Greek School of Ayia Triada and
the external training providers/off-site organisations.

¢ A risk assessment for the students’ journeys for the learning experiences.
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